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ABSTRACT

The aim of the current paper is to review the mati@nd international
journal articles on washback in language testingunkey between
2010 and 2017. The studies have been obtained fexeral
databases such &RIC and ScienceDirectand the journal websites.
The studies conducted on washback in Turkish cesitase divided
into two main groups: the studies conducted on hack effects of
high-stakes exams in Turkey, and the studies cdadua state and
private schools in Turkey. The studies are disalisg¢h respect to
their main findings, strengths, and weaknesses randt of these
studies are based on the national examinations asi¥DS (Foreign
Language Exam) and their washback effects on exaegin
Keywords: washback; high-stakes exams; languagangesoreign
language exams

1. Introduction

This paper reviews the studies conducted on waghbkéects in
language teaching in Turkey between 2010 and 2Bihte washback
in language teaching is a growing area of researchurkey, the
current paper aims to review the studies to indictite current
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findings regarding the washback effects of examsTumkey. The
studies have been obtained from several databasbsasERIC and
ScienceDirect Majority of these studies reviewed are practice-
oriented and address issues about teaching pmaicechools and
universities. The articles are grouped into these headings: the
studies conducted on washback effects of high-stadeams in
Turkey, and the studies conducted on washbacktsffgfcexams in
state and private schools in Turkey.

Washbaclor Backwastrefers to the effects of assessment practices
on students, teachers, and administrators, andetttyi on schools
and communities as Kilickaya (2016) states as \eafly assessment
made, be it formative or summative, or teacher naadknation-wide,
has an effect on both learners and teachers” (p).. Hughes (2003)
describes washback as “the effect of testing ochieg and learning”
(p- 1). In this context, Karabulut (2008tates that if a test is
significant for the test taker, it displays stromgshback; yet, if it is
not fundamental at all, it presents weak washbéactkhis regard, it
could be stated that high-stakes exams administéreddSYM
(Measurement, Selection and Placement Center)asBS(Foreign
Language Exam)E-YDS(Electronic Foreign Language Exanh)YS
(Bachelor Placement ExamyGS(Higher Education Entrance Exam),
KPSS(State Employees Selection Exam) and the like wpuobtbably
have strong washback effects on test takers. Téerawo kinds of
washback: beneficial and harmful washback. It cdaddasserted that
“a test providing beneficial washback positivelyluences what and
how teachers teach, what and how learners leadhoffers learners a
chance to prepare for the test” (Brown & Abeywickeg 2010: 38).
Moreover, Brown and Abeywickrama (2010) argue thaest that
provides beneficial washback is more formative eaththan
summative, and gives learners necessary feedbadkd language
development. On the other hand, if a test leadstondesirable effect
on teaching and learning; for instance, both learaed teachers do
not want to learn and teach due to pressure oftdsis it could be
stated that the test leads to harmful washbackteffie students and
teachers (Alderson & Wall, 1993).
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Washback could be seen as a leading issue indgegesting, and
it is a key subject. The studies conducted on washbn Turkey
appear to have focused instructional methodologied teaching
stages, and students’ attitudes and perceptionsit ate exams
(Yildinm, 2010; Ozmen, 2011a, 2011b: Akpinar &kdgdere, 2013;
Hatipaslu, 2016; Kilickaya, 2016; Kulekci, 2016; Sayin &slan,
2016). With this regard, this paper tries not orily present
information about experimental parts of the studiaswashback in
Turkey and but also to propose some criticisms atfmustudies. The
journal articles conducted on washback in languagtng have been
summarized in Table 1.

Table 1. The journal articles on washback in laggusting in Turkey

Author(s) Year Methodology Main Findings

AKin 2016 Qualitative research The test assessed only test takers’
design, document reading, vocabulary and grammar skills.
analysis, 2013 spring Listening, speaking, and writing skills
and 2015 fallyDS were not assessed.
guestions.

Akpinar & 2013  Survey questionnaire, KPDSandUDShad positive washback

Cakildere descriptive statistical effects on reading skill. The participants
analysis, 103 academicstudied to the test, ignoring productive
at Newehir University, skills and listening.

Turkey.

Cinkara & 2017 Mixed-method researcfihe test did not meet students’

Tosun design, response sheetsxpectations of a test. The test was not
and interviews, 49 strong enough in terms of assessing the
participants from necessary skills in language learning,
Gaziantep University, which indicated the negative washback
Turkey. effect of this test on test takers.

Hatipaslu 2016 Mixed-method researciihe exam affected and even directed

design, survey how English was learned and taught in
guestionnaire and Turkey.EUEE had negative washback
interview, 50 pre- effect on English language teaching and
service English learning curriculum in Turkey. Most

language teachers at high school teachers did not teach
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Author(s) Year Methodology

Main Findings

Middle East Technical English but helped the students master

University, Turkey.

Kilickaya 2016 Qualitative research
design, content analysisn language-teaching practic8&0G
30 teachers at secondamas a barrier to cover the essential sl

Kulekgi

Ozmen

Ozmen

schools, Burdur,
Turkey.

2016 Qualitative research
design, descriptive
analysis,YDS.

the format oESUEE

TEOGhad a negative washback effect

such as listening, speaking, and writing.
TEOGhad a large influence on course
book selection, the medium of
instruction, classroom assessment, and
learners’ anxietyTEOGhad a negative
washback effect on students, teachers,
parents, and administrators.

YDShad a positive washback effect
sinceYDSstimulated test takers to stu
English moreYDShad a negative
washback effect on test takers as test
takers spent their time studying for the
multiple-choice technique&/DSfocused
on grammatical and textual English and
disregarded practical usage of the
language.

2011a Mixed-method researEhue toKPSS students appeared to have

design, comparative

ignored their faculty program and spent

analysis, 164 prservicetheir limited income foKPSScourse.
teachers at 9 universiti KPSSaffected students’ motivation

in Ankara, Turkey.

2011bQualitative research
design, comparative
analysis, 8 candidate
academics, and 4
graduate students in
Ankara, Turkey.

negatively KPSShad negative
washback effects on test takers, and
college students were kept away from
their academic life directly or indirectly
due toKPSS

UDS had a negative washback effect on
test takers in terms of learning a foreign
language. For some participarit)S
appeared to be a memory game as it
mostly assessed recognition and focu
on only vocabulary and grammar.
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Author(s) Year Methodology Main Findings

Paker 2012 Qualitative research All the skills and the subskills were
design, document tested in almost all the schools. All
analysis, achievement these language exams had positive
tests given at 13 washback effects on students.

universities in Turkey.

Saricoban2011 Qualitative research Teaching and testing did not correspond
design, document with each other, and teachers did not
analysis, two exams include the topics that were covered in
conducted at a high  class in the exams they prepared. The
school, Ankara, Turkeyteachers asked about the topics that

were not covered in the class. The
exams had negative washback effects
on students.

Sayin & 2016 Quantitative research Listening and speaking skills were

Aslan design, survey ignored in students’ preparation process
questionnaire, 74 and in the application of the written
Turkish freshman ELT exam.LYShad a negative washback
students studying at tweffect on test takers. Students did not
universities in Samsun,feel confident enough in speaking and

Turkey. listening although they passed the
language exam and were admitted to
department.

Senel & 2011 Mixed-method, Language anxiety resulted from fear of
Tituni experimental research making mistakes and using wrong
design, 42 students at expressions. Writing exams applied in

Aydin University, Turkish universities had negative

Istanbul, Turkey. washback effects on university students.

Yavuzer &2012 Mixed-method researckPDSandUDS prevented academics
Gover design, survey from doing academic/scientific studies.
questionnaire, 121 KPDSandUDS assessed only grammar
academics at Ngehir and reading skills while ignoring
University, Turkey. listening and productive skillKPDS
andUDS had negative washback effects
on academics in Turkey.

Yesilyurt 2016 Qualitative research FLTs were seen as an obstacle to
design, metaphor academics’ future scientific studies.
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Author(s) Year Methodology Main Findings
elicitation, 110 FLTs had negative washback effects on
academics at Atatlrk test takers influencing their both
University, Turkey. personal and professional life.

Yildinm 2010 Mixed-method researcBCFLUEEhad negative washback on
design, descriptive both teachers and studerBECFLUEE
statistics, 6 EFL assessed only reading skill, grammar,
instructors at a state and vocabularyE CFLUEEdid not
university and 70 EFL assess writing and speaking skills.
students.

2. The studies conducted on washback effects ¢ftigkes exams in
Turkey

When literature is reviewed, as stated above, rsisties conducted
on washback in language testing in Turkey appeapetcon high-
stakes exams in Turkey. As Hatfibo (2016) states, “In Turkey, the
education system is very exam oriented” (p. 1374 &tue to the
pressure and consequences attached to the higisdiedts, several
effects can be observed” (Kilickaya, 2016: 117)e hational exams
applied in Turkish contexts includ¢DS E-YDS LYS YGS and
KPSS,and these exams have been subject to researetmia of their
washback effects on students and teachers.

In his study, Yildirnm (2010) investigated studgrdand teachers’
teaching and learning practices in the preparajmwocess for
ECFLUEE (English Component of the Foreign Language Uniters
Entrance Exam). The aim of the study was to find loow EFL
(English as a foreign language) students and icistrsi viewed
ECFLUEE with regard to learning a foreign language. A ciced
questionnaire and semi-structured interviews wetikized in this
mixed-method study. While the questionnaire waslyaed via
descriptive statistics, the interviews were audicarded and
transcribed in data analysis process. The partitipaf the study were
6 EFL instructors at a state universatgd 70 EFL students who had
studied the prep class. The results of the studjicated that
ECFLUEEhad negative washback on both teachers and studdrd
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exam appeared to assess only reading skill, grammévocabulary
knowledge of the students; however, in foreign legge learning
process, all four skills and their subskills had kte studied and
assessed. In this context, high school studentgpaprey for
ECFLUEE seemed to be studying only reading, grammar, and
vocabulary. Thus, they learned to the test singaar thistening,
speaking and writing skills were not assessed enettam. Therefore,
these students had much difficulty in speaking arting in English
in their courses during their first year at the vensity, which
indicated negative washback effect@EFUEE. However, the study
was conducted with the participants from the sameeusity. Further
research with different participants in severalversities might give
more enlightening and generalizable results forsih@lar contexts in
Turkey.

Ozmen (2011a), on the other hand, studied the lveagheffects of
KPSS on pre-service teachers studying in ELT, lingugsti and
English/American literature programs. The researdhgestigated
whetherKPSScould have positive or negative washback on td&irs
and its implications on students’ professional dmweent. In this
mixed-method study, a questionnaire and semi-stredtinterviews
were applied to 164 pre-service teachers who werdysg in 9
universities in Ankara, Turkey and attending a @@KPSScourse.
The questionnaire items were analyzed via deseetatistics, and
coding was done using Glaser and Strauss’ (1967)stant
comparative analysis in the data analysis of therwews. This
informative study that had an adequate number aticgzants
revealed enchanting findings. DueKBSS students appeared to have
ignored their faculty program and spent their lediincome foKPSS
course. The results of the study also revealedkR&Salso affected
their motivation negatively in their studies to bew a teacher in the
future. Furthermore, the participants reported KBGSwas not a
reliable test that could determine good and badhers. Another
harmful impact ofKPSSon undergraduate students was that those
who wanted to have a Master’'s Degree did not haydime to study
for the academic exams to be accepted to suchgagmo Considering
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all these, it could be asserted tikd@SScreated negative washback
effects on test takers, and college students wepe &wvay from their
academic life directly or indirectly because KIPSS However, the
study could be conducted also with the students wieoe not
following a privateKPSScourse since they would also takBSSto
become a teacher. It could be found out whetheretheas a
significant difference between the students endaitea KPSScourse
and the others who were not in terms of attitudegatdsKPSS In
addition, the reasons behind not following a spedburse folKPSS
could also be identified.

In another study, Ozmen (2011b) investigated tlussible
washback effect of UDS (Inter-University Foreign Language
Examination) in Turkey. He tried to define hoWDS affected
language learning practices of candidate academict graduate
students. The data collection instruments of theysincluded semi-
structured interviews and these interviews wereedoda Glaser and
Strauss’ (1967) constant comparative analysis & dhta analysis
process. The participants of the study were 8 caeiacademics and
4 graduate students from Ankara, Turkey, and theyattended a
privateUDS course. The results indicated thEdSled to the negative
washback effect on test takers in terms of learaifigreign language.
The results also revealed that the exam appearee #oprocedure for
examinees since they had to pass it in order tadmepted to a
graduate program or to be promoted at the uniyer#itwas also
determined that for some participatt®S appeared to be a memory
game as it mostly assessed recognition and focusedonly
vocabulary and grammar. Although Ozmen (2011b) ntegothat
UDS did not only have a micro impact on a small grofipest takers
but also had a macro impact on a large group stgdgind working at
universities, the findings of the study might & generalizable to
other contexts since the number of the participaats limited. More
academics from different districts of Turkey coulthve been
interviewed aboutJDS. In addition, the students enrolled at different
universities who had takdDS exam might have also participated in
the study. Moreover, the study used only intervieavgather data;
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guantitative data could have also been collectedyigdd more
supportive results.

Yavuzer and Gover (2012) investigated the foreignguage
proficiency of academics in Ngshir University, Turkey and
academics’ attitudes towards high-stakes languagécigncy tests
namelyKPDS (State Employees Language Exam) BiR5 applied in
Turkish contexts. The purpose of the study was&duate the content
of KPDS and UDS, and to determine the washback effects of these
language tests on Turkish academics. In the stedefiiing from a
mixed-method design, a survey questionnaire wadieappo 121
academics at Neehir University. The data were subject to both
statistical and content analyses. The findinghefdtudy revealed that
KPDS and UDS prevented academics from doing academic/scientific
studies. The academics reported that they couldcantentrate on
their academic work since they were required fiist pass the
language exams to be promoted. Considering the émincontent of
these language tes§PDS andUDS seemed to eliminate academics
instead of assessing their language proficiencyrelher, KPDS and
UDS made academics more stressful and anxious abeint fthure
academic career and appeared to assess onlykest’ tgrammar and
reading skills while totally ignoring listening armmtoductive skills.
Considering all these findings, it could be asskiteat KPDS and
UDS had negative washback effects on academics in eJurk
However, the study was limited to one universityTurkey; it could
be conducted with more academics from differentvensities.
Furthermore, an interview could be conducted wime academics
that tried hard but could not pass language testgather more
extended data and reach more generalizable results.

Similarly, Akpinar and Cakildere (2013) investigghthe washback
effects of two high-stakes language tests narK&pS and UDS in
Turkey. The researchers focused on the impactsheset tests on
receptive and productive skills of Turkish acadesmithe participants
of the study were 103 academics at §&dnir University, Turkey. The
participants were chosen among the academicians faitesl those
language exams despite studying hard for the exahes.data were
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collected using a survey questionnaire and wer@gesuto descriptive
and statistical analyses. The most striking findifthe study was that
KPDS andUDS had positive washback effects on reading skilihef
participants. As these language tests did not ssgbsr skills such as
writing, speaking and listening, test takers appedo have studied to
the test. As a result, it could be asserted thedeHanguage tests had
negative washback effects on writing, listening apdaking skills of
test takers. These findings were consistent witiseéhof the study
conducted by Yavuzer and Géver (2012). Howeverntimaber of the
participants was significant but limited to one wvawsity. More
academics could have been reached to make the gnamhe
enlightening. Moreover, since the data collectiosthnd was based
on the responses provided to the questionnairesttidy could have
benefited from interviews with the participantstarich the findings.
Kilickaya (2016) conducted a study on the washledfgct of the
foreign language section OfFEOG (Transition Examination from
Primary to Secondary Education). The study aimedkttrmining the
negative and positive washback effects of the laggusection of
TEOGand its reflections on"8grade teachers’ teaching practices. In
the study benefiting from a qualitative researclsigie Kilickaya
utilized content analysis and applied Kendall's fdoent of
Concordance Law. The participants of the study w&beteachers
teaching 8 graders from 15 randomly chosen lower secondary
schools in central Burdur, Turkey. The researcheedusemi-
structured interviews and analyzed the exam papegared by the
participants. The results of the study indicateat the content and the
format of the language section of TEOG affectedemsively
language-teaching practices in these schools. Meredhe main
negative washback effect of TEOG was determindoketa barrier to
cover the essential skills such as listening, sipgakand writing.
Moreover, TEOG had a large influence on course lzmb&ction, the
medium of instruction, classroom assessment, amchdes’ anxiety.
Moreover, the students were placed into high schbalsed on the
results of this exam, which created a negative hadh effect on not
only students but also teachers, parents, and é&trabiors as a whole.
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The findings of the study indicated that some cleangere needed
about TEOG and its application to eliminate itsiovawide negative
washback effects on mostly students. However, tildysvas limited
to the teachers working in one city Burdur; more teachiosn
different cities could have been reached to gathmre data.
Furthermore, the study was conducted only withtéaehers working
in public schools; the teachers working at a peveturse folTEOG
could have also been interviewed to enrich therigsl

In a similar study on washback in language testingrurkey,
Sayin and Aslan (2016) aimed to investigate thehbask effects of
the language section ofYS exam onELT (English Language
Teaching) undergraduate students. The researcimeesl 40 find out
whether the exam was comprehensive enough to aaslidhe skills
needed to learn a foreign language. Therefore, risearchers
obtained the participants’ views on the exam arké@dshem whether
any changes in the structure and content of thenexare needed.
The study benefited from a quantitative researdigie and the data
collection instrument included the questionnaireapdd from
Karabulut's (2007) ‘College Student Survey’ withnor changes. The
participants of the study were 74 Turkish freshra¢id students, 59
of whom were female and the rest were male, stgdginthe two
universities in Samsun, Turkey. After the analysie researchers
found out that the skills such as listening andakjrgy were ignored
not only in students’ preparation process and as<lpractice ofYS
exam at school but also in the application of th#ten exam. On the
other hand, “for the correct acquisition of langaidgur skills must be
included in the courses and assessment tests isathe proportion”
(Sayin & Aslan, 2016: 38). The students focused @m grammar
and vocabulary, andlYS exam seemed to be not comprehensive
enough since it did not assess competency in lgegusiost ELT
students did not feel competent enough in thest firear at the
university. Thus, it could be stated thatShad a negative washback
effect on test takers. Students did not feel camfidenough in
speaking and listening although they passed thgukge exam and
were admitted to the department. To sum up, whigestudy seemed
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to be largely impressive, only 74 students chosemfonly two
universities in one city might not be adequate tadesthat no ELT
freshman students felt competent enough in thadlies. Moreover,
the lecturers’ views could have also been obtaioettiangulate the
data obtained from the students’ responses toustigpnnaire.

Hatipazlu (2016) investigated how pre-service English laage
teachers perceived and evaluated the effect oE®EEE (English
Section of University Entrance Exam) with respectéaching and
learning foreign languages in Turkey. The study dfited from
qualitative and quantitative design, and a survegstionnaire and a
semi-structured interview were used as the dataleatmn
instruments. The questionnaire had two sections; fitst section
requiring the demographic information of the pdpdnts and the
second section relating to the effectskSUEE The interview was
conducted with focus groups and mostly in Turkidtis study
seemed to be significant and proficient with regartche criticism of
the ESUEE The number of the participants, 50 pre-servicgligh
language teachers from METU (Middle East Technldalversity),
Ankara, could be asserted to be satisfactory figrdbntext. Besides,
the results of the study indicated that almostth# participants
believed that the exam affected and even directed English was
learned and taught in Turkey. In this context, washback effect of
EUEE was found out to be negative sireSUEEappeared to be the
prevalent curriculum in English teaching and leagnin Turkey. The
results also revealed that most high school teacHetr not teach
English but helped the students master the fornfatESUEE
Moreover, it was found out that the teachers tiitiee students to
answer more questions correctly in the exam. Howelie study was
limited to METU; more participants from differenniversities in
Ankara could have also participated in the studay.addition, the
lecturers’ views abouESUEE could have been obtained to see
whether the lecturers’ views were parallel to onftioting with the
students’ views.

In his study onYDS Kilek¢i (2016) carried out a brief and
descriptive analysis of the exam. The structurethef exam was
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analyzed using Bachman and Palmer’s (1996) ‘languegpwledge’
dimension of the language use framework. In thdystbat benefited
from a qualitative research design, Bachman anché& (1996) test
analysis checklist was slightly changed and apdiedhe researcher
as a data collection tool. The structure and tlotiges of YDS exam
were analyzed in terms of language knowledge aedréisearcher
aimed to find out possible washback effects ofetk@m. One positive
washback effect about the exam was that it stiradlaest takers to
study English more in order to get promotion initipeofession or to
get some amount of increment in their salaries wéttpard to their
language proficiency level. On the other hand, oh¢he strongest
negative washback effects of the exam was that tekers
occasionally spent their time on flimsy languagares to improve
their awareness and understanding multiple-chacérnique. Apart
from this, the exam primarily focused on grammatigad textual
English disregarding practical usage of the langusigce it put aside
the communicative and productive skills of a larguase. After all,
the study was limited by the lack of informationce the researcher
could not have analyzed all the questions in tteeresince OSYM did
not share all the questions. This study also latkedanalysis of test
takers’ views and suggestions about the exam. Tarereother data
collection instruments such as questionnaires atehviiews could
have been used in the study.

Similarly, Akin (2016) investigated/DS in terms of common
characteristics of adult learning and languagesfmecific purposes.
The purpose of the study that benefited from catali¢ research
design was to find out whether there was a faitridigion of
guestions between the study fields in the tesbbrin this descriptive
study, document review was used on 2013 spring2&ié fallYDS
questions. The findings revealed that the test topres were not
distributed among the academic fields of candidapesperly.
Furthermore, the test assessed only test takeasling, vocabulary
and grammar skills. Listening, speaking, and wgitgkills of test
takers were not assessed, which uncovered a negetishback effect
of YDSon test takers. These results were consistenttivitbe of the
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study conducted by Kiilek¢i (2016). However, thediigs of the
study did not appear to be reliable since the rebea could analyze
only 10 percent of all the questions in 2013 spiNiSand 2015 fall
YDS This is due to the fact that OSYM did not shdre test of the
questions with the public. Furthermore, the stuelgnsed to be only
benefiting from the qualitative research method;irerview or a
survey questionnaire could be applied with a nundfdest takers in
order to enrich the data obtained from documerieveof the test. In
addition, it could be investigated whether thereengny similarities
between test takers’ academic interests and thestopvered inYDS

questions.

In another study, Yayurt (2016) investigated academicians’
perceptions and experiences about the national-dtajtes FLTs
(Foreign Language Tests) suchYd3Sand its counterparts applied at
different times in Turkish contexts. The purposeths study was to
deepen FLT perception in Turkey using metaphor itation.
Therefore, metaphor elicitation was used in theystenefiting from
qualitative research design. A questionnaire waplieg to 110
academicians from Atatlrk University, Turkey. Instlquestionnaire,
participants were asked to write a metaphor for $¥ Turkey and
short justifications for the metaphor they producédfter the data
analysis, 68 metaphors out of 110 were identifede valid for the
study and were subject to content analysis. Thairfgs of the study
revealed it took much time for test takers to gasgs in Turkey, and
the test takers experienced large difficulties witugl for FLTs. In
addition, most participants appeared to have cdnabped FLTs as
an obstacle for their future scientific studies. rbtwver, most of the
participants of the study stated negative opini@nsut the structure
scope, quality, and utility of these language testaus, it could be
asserted that FLTs applied in Turkish contexts seerto have
negative washback effects on test takers influgndineir both
personal and professional life. However, the studg conducted with
a limited number of participants from only one stamiversity in
Turkey; more academicians from different univeesiticould have
participated in the study. Moreover, the data cal&b be evaluated
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in relation to different variables such as gendajor and proficiency
level of the participants. Furthermore, quanti@tiesearch design
could also be used in the study to provide triaagoth of the

quantitative and qualitative data and thereby teldyi more

enlightening and generalizable results.

3. The studies conducted on washback effects ahexa state and
private schools in Turkey
Apart from studies conducted on washback effectsigh-stakes
exams in Turkey, there were other studies abouhbak effects of
exams in state and private schools in Turkey. Tleb@ols have a
significant number of students; therefore, studyivashback effects
of the exams applied in these schools could cart&ibmuch to
English language teaching. In that sense, the mupaper aims to
summarize some of the studies conducted in thede ahd private
institutions in Turkey to determine washback efeof the relevant
exams as indicated by the studies within this frame

To start with,Senel and Tuitiigi(2011) studied negative washback
effects of testing on EFL (English as a Foreigndumage) students’
writing at the English Preparatory School of Aydumiversity in
Istanbul, Turkey. The study was based on experirheetearch
design benefiting from qualitative and quantitatimealyses. The
participants of the study were 42 students studginthe university,
and they were grouped into experimental and congrolups. A
guestionnaire was given to both groups, and thay weth observed
by the researcher over the period of two weeks.fiflgings indicated
that EFL learners’ uneasiness about writing waggéied by some
basic factors such as lack of vocabulary, lackrafrgnar and syntax
knowledge, fear of failure, fear of negative evéitug and time limit.
Furthermore, language anxiety appeared to resutt fear of making
mistakes and using wrong expressions. Thus, asudt,ré& could be
stated that this kind of writing exams applied iarkish universities
would probably have negative washback effects oriveusity
students. Moreover, language learners might feehfadable and
unstressed in the exam as long as they were moimefl that it was
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an assessment. For further research, the relaiphgtween testing
anxiety and gender, age and learner disabilitieddcbe investigated
as well.

Sarigcoban (2011) studied washback effects in lagguesting in
Turkey. The focus of the study was to investigagedurrent situation
in testing, and the researcher aimed to find ouetivr traditional
methods were still used. In order to see the omgoase, Sarigoban
used the document analysis technique. The stuahwefitieg from the
qualitative research design, was conducted atta kigh school in
Ankara. Samples of two exams written by five teasleere collected
by 16 teacher trainees. It was found that teachmd) testing did not
correspond with each other, and teachers did rabtide the topics
that were covered in class in the exams they peepatevertheless,
as Koksal (2004) states, “the tasks that we expactstudents to
perform in classroom activities must be in conedth the tasks they
are asked to in tests” (p. 6). Moreover, in somgesathe teachers
asked about the topics that were not covered ircligs. Thus, this
could be a negative washback effect for studentssdm up, this
study aimed to underscore some issues about teatidgnegative
washback; however, considering the number of tlensxanalyzed, it
might not be enough to create a definite statenadaiut possible
negative washback effects of the exams conductetisnstate high
school.

Similarly, Paker (2012) investigated the contdrthe achievement
tests given in various preparatory programs in 8Skshof Foreign
Languages of 13 universities in Turkey in termghaf four language
skills and language use. The aim of the study wamntlyze types of
test items and tasks used in these exams andptbesible washback
effects on not only learning but also teaching psses. Based on the
qualitative research design, the study benefitasimfrdocument
analysis on these achievement tests. The studplesl/¢hat all skills
and subskills were somehow tested in almost alktiols. Thus, it
could be asserted that all these language examht rigve had
positive washback effects on students since thesen® prepared
exam takers for their future academic life. Althbube study focused



200 Ismet Toksoz, Ferit Kiligkaya

on washback in language testing and analyzed tamgxit was not
possible to analyze the speaking tests applieleiset schools since all
these schools had different methods of assessmgnbductive skill.

In their study, Cinkara and Tosun (2017) invesédathe face
validity of a language test applied in School ofdign Languages in
Gaziantep, Turkey. The purpose of the study wdmtbout whether
test designers’ intentions coincide with test takexpectations of a
test. The researchers aimed to find out whetheetivas a similarity
or a difference between test takers’ and test desi perceptions of
a test applied in the school. The study benefiiogn both qualitative
and quantitative research design included 49 paatits, all of whom
were either working or studying in School of Foreiganguages at
Gaziantep University. 38 of the participants wene engineering
students at an intermediate level in module B1l)evhiof them were
course instructors and the remaining 4 were tesigders. Response
sheets and interviews were used as data colletas for the study.
The results of the study indicated that studenteveé the idea that
the test did not meet their expectations of a tisrefore, the face
validity of the test could be claimed to be low. Mdover, test takers
asserted that the test was not strong enoughnmstef assessing the
necessary skills in language learning, which ingidathe negative
washback of this test on test takers. On the dthad, the number of
participants being interviewed appeared to be igfaatory; more test
takers could be interviewed to enrich the findingke participants
were also limited to engineering students; moredestts from
different departments could have participated ine tistudy.
Furthermore, the study did not examine the relatigm between test
takers’ understanding of face validity of the testd test takers’
proficiency level in English. Analyzing the relatighip between test
takers’ attitudes about face validity of the test dheir proficiency
level in English could yield more enlightening risu

4. Conclusion
The main goal of the current study was to analyze studies
conducted on the washback effect of “nation-widaid d'teacher
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made” language exams in Turkey between 2010 and.28ihce
washback is relatively a new issue in languageniegrand teaching,
there are few studies on this current topic; howetrés number is
increasing day by day as Ozmen (2011b) suggests ritmmber of
studies on washback effect in language testingaliiee has been
growing rapidly due to its critical impact on leary, learners and
teachers and even the society or the complete gdoabsystem of a
country” (p. 224). Based on the findings of thedsts conducted on
high-stakes language exams in Turkey, it couldriieried that these
national exams just focus on recognition skillsthgy deal with
multiple-choice questions and they ignore the pctida skills
(writing and speaking) and the receptive skill istdning. Moreover,
these exams appear to be barriers to test takeusuref
personal/professional lives and create much anX@tytest takers.
Similarly, the exams in state and private schoolFurkey seem to
assess only reading, grammar and vocabulary ignatimer receptive
and productive skills, namely listening and spegkifhese tests lead
to narrowing of the curriculum in schools and més&chers teach to
the test. Students appear to master the formdteskttests instead of
acquiring the necessary skills for language learnin

For further studies, it could be examined whethseré is a
significant difference between the washback effetthie high-stakes
language exams in Turkey and the test takers’ geade, major and
proficiency level. Furthermore, test takers’ vieasd suggestions
about these national exams could be investigatede 3hese nation-
wide exams are conducted in most of the cities urkdy, a larger
number of participants from different regions ofrRey could be
included in the future studies. The findings of¢hastudies could be
discussed in terms of the washback effects of tkeaens according
to test takers’ cities or regions. Moreover, thesktmack effects of
other high-stakes language exams in Turkey, nami@iTS
(International English Language System) d@EFL (Test of English
as a Foreign Language) could be investigated ithdurstudies.
Whether positive or negative, it is not a questidmmatter that all
exams directly impact students, teachers, and asinm@tors, and
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indirectly schools and communities. It could be @oded that high-
stakes exams have larger effects on test takevs) frreparation
expenses to admission to university programs; tbergit is not
surprising that most studies on washback in langutasting in
Turkey are based on these national examinationgteeidwashback
effect on examinees.
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